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What is Plagiarism ?

The University defines plagiarism as presenting someone else's work as if it
were your own, whether you mean to or not. "Someone else's work" means
anything that is not your own idea. Even if it Is presented in your own style,
you must acknowledge your sources fully and appropriately. This includes:

€ Material from books, journals or any other printed source

€ The work of other students or staff

€ Information from the internet

¢ Software programs and other electronic material

# Designs and ideas

€ The organization or structuring of any such material

From Victoria University of Wellington



https://ecs.wgtn.ac.nz/Main/AboutPlagiarism

What is Plagiarism?

Plagiarism Is presenting someone else’s work or ideas as your
own, with or without their consent, by incorporating it into your
work without full acknowledgement. All published and
unpublished material, whether in manuscript, printed or
electronic form, is covered under this definition. Plagiarism may
be intentional or reckless, or unintentional. Under the regulations
for examinations, intentional or reckless plagiarism is a
disciplinary offence.

From University of Oxford



https://www.ox.ac.uk/students/academic/guidance/skills/plagiarism
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Normal science, the activity in which most scientists i1nevitably spend almost all
their time, i1s predicated on the assumption that the scientific community knows
what the world is like. Much of the success of the enterprise derives from the
community®s willingness to defend that assumption, i1If necessary at considerable
cost. Normal science, for example, often suppresses fundamental novelties because
they are necessarily subversive of 1ts basic commitments (5).

Kuhn, Thomas. The Structure of Scientific Revolutions. 3rd ed. Chicago: University
of Chicago Press, 1996.

L0 == &4
OiFFR/NEL
Normal science, the activity in which most scientists i1nevitably spend almost all
their time, i1s predicated on the assumption that the scientific community knows
what the world i1s like. Some scientists say that the success of the enterprise
comes from the community’s willingness to defend that assumption, If necessary at
considerable cost. Normal science often suppresses fundamental novelties because
they are necessarily subversive of i1ts basic commitments.



O EANE

Normal science, the activity in which most scientists i1nevitably spend almost all
their time, i1s predicated on the assumption that the scientific community knows
what the world is like. Much of the success of the enterprise derives from the
community®s willingness to defend that assumption, i1If necessary at considerable
cost. Normal science, for example, often suppresses fundamental novelties because
they are necessarily subversive of i1ts basic commitments (5).

Kuhn, Thomas. The Structure of Scientific Revolutions. 3rd ed. Chicago: University
of Chicago Press, 1996.

Ol = & A

Thomas Kuhn asserts that scientific research "is predicated on the assumption that
the scientific community knows what the world is like"™ (5). Because this assumption
Is the foundation of most scientific knowledge, scientists are willing to go to
great lengths to defend 1t, even to the point of suppressing substantial new
information that would undermine the basic proposition (Kuhn 5).

Kuhn, Thomas. The Structure of Scientific Revolutions. 3rd ed. Chicago: University
of Chicago Press, 1996.
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Colonialism had a destabilizing effect on what had been a number of ethnic groups
that 1s still being felt in African politics. Before European influence, national
borders were not much of a concern, with Africans generally following the practice
of other areas of the world, such as the Arabian peninsula, where a group®s
territory was congruent with i1ts military or trade influence.

“"Africa : Politics." Wikipedia. 31 Aug. 2005. Retrieved Aug. 31 2005,
from http://en.wikipedia.org/wiki/Africa#Politics

OKIEANE _

In the 1870s European nations were bickering over themselves about the spoils of
Africa. In order to prevent further conflict between them, they convened at the
Berlin Conference of 1884-1885 to lay down the rules on how they would partition up
Africa between themselves. Between 1870 and World War 1 alone, the European
scramble for Africa resulted 1n the adding of around one-fifth of the land area of
the globe to i1ts overseas colonial possessions.

Shah, Anup. "Introduction.” Conflicts in Africa. 27 Feb. 2005. Retrieved Aug. 31
2005, from http://www.globalissues.org/Geopolitics/Africa/Zlntro.asp

12
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Colonialism had a destabilizing effect on what had been a number of ethnic groups
that 1s still being felt in African politics. In the 1870s European nations were
bickering over themselves about the spoils of Africa. Between 1870 and World War |1
alone, the European scramble for Africa resulted in the adding of around one-fifth
of the land area of the globe to its overseas colonial possessions. Prior to
European influence, national borders were not much of a concern, with Africans
generally following the practice of other areas of the world, such as the Arabian

peninsula, where a group®"s territory was congruent with 1ts military or trade
influence.

o E Al

The echoes of colonialism throughout the world can still be felt 1In today"s global
political sphere. In the mid-19th and early 20th centuries, several European
nations were in conflict over rights to African land and resources, and eventually
"around one-fifth of the land area of the globe"™ (Global Issues "Conflicts in
Africa') was colonized by European nations. One major repercussion of colonialism
IS In the existence of African borders, which were '‘not much of a concern"
(Wikipedia "Africa: Politics') before Europeans colonized the globe, but are now
the cause of much conflict throughout the world.
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The force that the electromagnetic field exerts on electrically charged particles,
called the electromagnetic force, i1Is one of the four fundamental forces. The other
fundamental forces are the strong nuclear force (which holds atomic nuclei
together), the weak nuclear force (which causes certain forms of radioactive decay)
and the gravitational force. All other forces are ultimately derived from these
fundamental forces. However, i1t turns out that the electromagnetic force i1s the one
responsible for practically all the phenomena one encounters i1n daily life, with
the exception of gravity.

"Electromagnetism." Wikipedia. 21 Aug. 2005. Retrieved Aug. 31 2005, from
http://en.wikipedia.org/wiki/Electromagnetism
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Electromagnetism 1s defined as the 'force that the electromagnetic field exerts on
electrically charged particles,'” and i1t is "one of the four fundamental forces."
Electromagnetism and the other three fundamental forces (strong and weak nuclear
forces and gravitational force) are the foundations for every other fundamental

force, but electromagnetism itself dictates almost every phenomenon we witness
daily.

15
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Electromagnetism is defined as the "force that the electromagnetic field exerts on
electrically charged particles,” and i1t is "one of the four fundamental forces"
(Wikipedia ""Electromagnetism™). Electromagnetism and the other three fundamental
forces (strong and weak nuclear forces and gravitational force) are the foundations
for every other fundamental force, but electromagnetism itself dictates almost
every phenomenon we witness daily (Wikipedia, "Electromagnetism™).
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New classical economics. The original theoretical impetus was the charge that
Keynesian economics lacks microeconomic foundations -- 1.e. i1Its assertions are not
founded 1n basic economic theory. This school emerged during the 1970s. This school
asserts that 1t does not make sense to claim that the economy at any time might be
"out-of-equilibrium”. Fluctuations in aggregate variables follow from the
individuals in the society continuously re-optimizing as new information on the
state of the world iIs revealed.

""Macroeconomics.' Wikipedia. 18 Aug. 2005. 31 Aug. 2005
http://en.wikipedia.org/wiki/Macroeconomics.
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Scholars in the school of new classical economics, which emerged in the 1970s,
focus on the belief that the school of Keynesian economics 1s misguided. New
classical scholars assert that the economy is never unbalanced, as Keynesian

scholars believe, but instead that changes 1n an economy result from people®s
changing their spending habits as they interpret the news about the world.
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According to the article '*Macroeconomics' on Wikipedia.org, scholars in the school
of new classical economics, which emerged In the 1970s, focus on the belief that
the school of Keynesian economics i1s misguided. New classical scholars assert that
the economy i1s never unbalanced, as Keynesian scholars believe, but instead that

changes 1n an economy result from people®s changing their spending habits as they
interpret the news about the world.
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In classical music of the last 35 years, the term minimalism 1s sometimes applied
to music which displays some or all of the following features: repetition (often of
short musical phrases, with minimal variations over long periods of time) or stasis
(often 1n the form of drones and long tones); emphasis on consonant harmony; a
steady pulse. It is almost inseparable, currently, from electronic music and
composition.

Apart from Philip Glass, Steve Reich is arguably the most famous minimalist
composer, with John Coolidge Adams also being notable. Following the classical
compositions of Philip Glass, the Chicago House scene In the late 1990s saw a major
revolution with the advent of the ghettotech single "Time for the Perculator' by
Cajmere, which was decidedly more minimalistic in its outlook.

"Minimalist Music." Wikipedia. 22 Aug. 2005. 31 Aug. 2005
http://en.wikipedia.org/wiki/Minimalist _music

21
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According to an article on Wikipedia.org, musical minimalism has evolved since the
1970s to i1ncorporate repetition, long notes, and a consistent beat iInto what people
now commonly call electronic music. Since the late 1990s, i1t has revolutionized
even electronic music by bringing about "‘ghettotech'™ in the music culture known as

"Chicago House." Philip Glass, Steve Reich, and John Coolidge Adams are musical
minimalism®s minimalism®s most well-known composers.
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According to an article on Wikipedia.org, musical minimalism has evolved since the
1970s to iIncorporate repetition, long notes, and a consistent beat into what people
now commonly call electronic music. Since the late 1990s, i1t has revolutionized
even electronic music by bringing about '"ghettotech” in the music culture known as
"Chicago House'" (Wikipedia “"Minimalist Music™). Philip Glass, Steve Reich, and John
Coolidge Adams are musical minimalism®s most well-known composers.
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Source: Scania. Annual Report 2002. 2003. 31 Aug. 2005.
http://www.annualreport.scania.com/downloads/scania_annual report 2002.pdf
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Scania 1s a Scandinavian company that manufactures parts for large semi-trucks. The

company®s profits have been rising steadily throughout the years, as can be seen in
the figure below.
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Linguistics asserts the existence of a critical period, which usually comes at
puberty and marks the end of the fluid language acquisition of childhood. The
critical period is the point at which many of the unused connections In the brain
begin to die to allow the body to reallocate physical resources away from
intellectual development to reproductive development. If a speaker begins to learn
a language after his or her critical period has passed, he or she will always speak
with an accent.

OHREAA

Linguistics asserts the existence of a critical period, which usually ends at or
before puberty and marks the fluid language acquisition of childhood. The critical
period"s end is the point at which many of the unused connections In the brain
begin to die to allow the body to reallocate physical resources away from cognitive
development towards reproductive development. If a speaker begins to learn a
language after his or her critical period has passed, he or she will always speak
with an accent (Abrahamsson 751-75).

Abrahamsson, N. "Second Language Acquisition and the Critical Period
Hypothesis." Applied Linguistics 20.4 (1999): 751-75.
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Emerald’s Abstract
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ODesign/methodology/approach (mandatory)
OFindings (mandatory)

OResearch limitations/implications (if applicable)
OPractical implications (if applicable)

©Social implications (if applicable)
O©Originality/value (mandatory)


https://www.emeraldgrouppublishing.com/services/authors/author-how-guides/write-article-abstract
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Walker, A. L. (2008). Preventing unintentional plagiarism:
A method for strengthening paraphrasing skills. Journal of
Instructional Psychology, 35(4), 387-395.
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Walker, A. L. (2008). Preventing unintentional plagiarism:
A method for strengthening paraphrasing skills. Journal of
Instructional Psychology, 35(4).
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